Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detalil

Data

School name

Hillbourne Primary
School

Number of pupils in school 219

Proportion (%) of pupil premium eligible pupils 39% (85)

Academic year/years that our current pupil premium 2022 — 2023

strategy plan covers

Date this statement was published 8.12.22

Date on which it will be reviewed July 2023

Statement authorised by Helen Roderick,
Headteacher

Pupil premium lead

Emma Camilleri,
Inclusion Lead

Governor / Trustee lead

Steve Utley,

Lead for disadvantaged
children

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £123,568
Recovery premium funding allocation this academic year £12,500
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £136,068

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Hillbourne, we are committed to ensuring the very best outcomes for all of our
pupils, but particularly for those who may be ‘disadvantaged’ due to their socio-
economic background.

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal.

Quiality first teaching is central to our plan and provision: we know from research that a
lack of quality first teaching has the biggest impact on our most vulnerable learners and
so our commitment to ensuring all teachers are teaching at least good lessons every
day is crucial. This is enhanced by supportive interventions and tutoring.

We have developed the following core principles and use these to guide us when
deciding how to use the Pupil Premium Grant and in defining our whole school
approach:

To know each pupil and meet their individual needs.

To build supportive relationships with families of each disadvantaged child.

To increase pupil’s resilience when facing a challenge.

To close the gap as early as possible by focusing resources on the entry year to
school.

To have a relentless and persistent focus on making every day count.

For no disadvantaged pupil to have an attendance rate below 96%.

To continue to develop a culture of aspiration for all in our school.

To support all children who we feel are disadvantaged, regardless of whether or not
they receive the pupil premium.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach is to respond to the children’s common challenges and individual needs,
based on thorough assessments.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.



Challenge
number

Detail of challenge

1 Attendance

Data shows that the average attendance of PP children is 1.8% lower
than the non-PP group (4.11.22) and whole school attendance is 1.6%
below 96%. Some of our PP children come from homes managing a
range of external difficulties such as mental health difficulties, parental
separation and poor parental experiences of education.

2 Outcomes — Phonics and Reading

Data and observations show that progress and attainment in phonics
and reading across the school is an area for development.

3 Outcomes — Writing

independently).

Data and observations show that progress and attainment in writing
across the school is an area for development including the use of
appropriate scaffolding (teachers giving support through a variety of
means that is gradually withdrawn until a pupil can achieve a task

4 Outcomes — Maths

appropriate scaffolding.

Data and observations show that progress and attainment in maths
across the school is an area for development including the use of

5 EYFS — Maths and Communication and Language

Baseline data shows that pupils entering Reception have difficulties in
the areas of Maths and Communication and Language.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve and sustain improved
attendance for PP pupils in comparison
with end of 2022 data and national data.

The attendance of PP pupils is above
the national attendance percentage for
2021 - 22.

Attainment and progress for PP children
improves in comparison with end of 2022
national data in phonics and reading.

A greater percentage of PP children pass
the Year 1 phonics test (75%).

A greater percentage of PP pupils
achieve expected in reading at the end of
EYFS (GLD 65%)).

A greater percentage of PP pupils at the
end of KS1 and KS2 achieve expected or
more in reading in comparison with
national 2022 (KS1 67% and KS2 74%)
data.




Attainment and progress for PP children
improves in comparison with end of 2022
data in Writing.

A greater percentage of PP pupils
achieve expected or more in Writing at
the end of EYFS, KS1 and KS2 (KS1
58% and KS2 69%).

Monitoring shows an increase in pupil
independence and progress through
effective scaffolding.

Attainment and progress for PP children
improves in comparison with end of 2022
data in Maths.

A greater percentage of PP pupils
achieve expected or more in Maths at
the end of EYFS, KS1 and KS2 (KS1
68% and KS2 71%).

Monitoring shows an increase in pupil
independence and progress through
effective scaffolding.

Expected or more progress is made in the
areas of Maths and Communication and
Language by the end of Reception for PP

pupils.

A greater percentage of PP pupils
achieve expected in Maths,
Communication and Language at the
end of Reception.

A greater percentage of PP pupils
achieve GLD in comparison with end of
2022 data.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 69,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Introduction of | This approach supports the EEF evidence report 2and 3
Literacy Tree about developing pupil Independence.
Scheme for Developing Independence - EEF
Reading and
Writing with
monitoring,
mentoring and
coaching to
embed
Literacy Tree.

Introduction of | Phonics approaches have a strong evidence base 2
Little Wandle | indicating a positive impact on pupils, particularly from
phonics disadvantaged backgrounds. Targeted phonics
scheme with interventions have been shown to be more effective
CPD for all when delivered as regular sessions over a set period
With Phonics | EEF _

monitoring, (educationendowmentfoundation.org.uk)

mentoring and
coaching to
embed the
teaching of
the scheme.

Introduction of | This approach supports the EEF evidence report 3and4
Learning about developing pupil Independence.
Journey Developing Independence - EEF
planning for
Literacy and
Maths.

With regular
monitoring,
mentoring and
coaching to
embed.



https://educationendowmentfoundation.org.uk/news/eef-blog-structured-support-for-independent-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/news/eef-blog-structured-support-for-independent-learning

Use of The EEF’s guidance report — Special Education 2-3
Rosenshine’s | Needs in Mainstream Schools — recommends explicit
Principles of instruction as an evidence-informed approach to
Instruction to supporting all pupils, including those with SEND.
develop Explicit Instruction - EEF
planning and Developing Independence - EEF
teaching
structures to
embed
knowledge in
children’s long
term memory.
With regular
monitoring,
mentoring and
coaching to
embed.
Careful use of | The EEF’s guidance report — Special Education 3-5
Maths and Needs in Mainstream Schools — recommends that
Literacy teachers should use scaffolding as one of the ‘Five-
resources and | a-day’ evidence-informed approaches to support all
support to pupils, including those with SEND.
scaffold Scaffolding EEF (educationendownment.org.uk)
learning for
SEND pupils.
Including
scaffolding
CPD for all
staff.
Staff training The government guidance ‘Working Together to 1
on improving Improve Attendance’ states that: For the most
attendance vulnerable pupils, regular attendance is also an
and important protective factor and the best opportunity
supporting for needs to be identified and support provided.
parents.
https://www.gov.uk/government/publications/working-
together-to-improve-school-attendance

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 36,500

Activity Evidence that supports this approach Challeng
e
number(s
)
addresse
d



https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send
https://educationendowmentfoundation.org.uk/news/eef-blog-structured-support-for-independent-learning
https://educationendowmentfoundation.org.uk/news/scaffolding-more-than-just-a-worksheet?utm_source=/news/scaffolding-more-than-just-a-worksheet&utm_medium=search&utm_campaign=site_search&search_term=scaffo
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Tutoring for
Reading, Writing

One to one tuition is an EEF evidence based
effective approach.

deployment of
TAs using MITA
recommendatio
ns to increase
pupil progress
and
independence.

immediate outputs such as TA deployment,
preparation, and interactions, and the outcome of
pupil engagement.

https://educationendowmentfoundation.org.uk/project
s-and-evaluation/projects/maximising-the-impact-of-
teaching-assistants

and Maths. https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/one-to-one-
tuition
Speech and Oral language intervention and one-to-one are both 5
Language 1:1 EEF high impact evidence based approaches.
and group
g]ter\gennons it https://educationendowmentfoundation.org.uk/educat
fase E\o(r;éesu S ion-evidence/teaching-learning-toolkit/oral-language-
Vr\;)glqlcomm interventions
assessments. https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/one-to-one-
tuition
Standardised tests can provide reliable insights into
the specific strengths and weaknesses of each pupil
to help ensure they receive the correct additional
support through interventions or teacher instruction.
Standardised tests | Assessing and Monitoring Pupil
Progress | Education Endowment Foundation | EEF
Little Wandle Phonics approaches have a strong evidence base 2
Catch Up and indicating a positive impact on pupils, particularly from
Keep disadvantaged backgrounds. Targeted phonics
Interventions for | interventions have been shown to be more effective
all pupils when delivered as regular sessions over a set period
identified across | Of time.
the school. .
Phonics | EEF
(educationendowmentfoundation.org.uk)
Careful The EEF report states that MITA had an effect on 2-5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 35,000



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/maximising-the-impact-of-teaching-assistants
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/maximising-the-impact-of-teaching-assistants
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/maximising-the-impact-of-teaching-assistants

Activity Evidence that supports this approach Challeng
e
number(s
)
addresse
d

Weekly coffee EEF - Parents play a crucial role in supporting 1

mornings to their children’s learning, and levels of parental

develop school — engagement are consistently associated with

home support better academic outcomes.

systems.

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/quidance-reports/supporting-
parents

Termly attendance | The government guidance ‘Working Together to 1

certificates for Improve Attendance’ states that: For the most

pupils with vulnerable pupils, regular attendance is also an

attendance of 97% | important protective factor and the best

and above and opportunity for needs to be identified and support

most improved provided.

attendance.

https://www.gov.uk/government/publications/worki
ng-together-to-improve-school-attendance

Attendance The government guidance ‘Working Together to 1

information in news | Improve Attendance’ states that: For the most

letters to promote vulnerable pupils, regular attendance is also an

the importance of important protective factor and the best

school attendance opportunity for needs to be identified and support

provided.
https://www.gov.uk/government/publications/worki
ng-together-to-improve-school-attendance

Parent meetings The government guidance ‘Working Together to 1

and home visits by | Improve Attendance’ states that: For the most

pastoral worker for | vulnerable pupils, regular attendance is also an
persistent important protective factor and the best

absence. opportunity for needs to be identified and support

provided.
https://www.gov.uk/government/publications/worki
ng-together-to-improve-school-attendance

Breakfast club The government guidance ‘Working Together to 1

places offered, food
vouchers, funding
towards trips and
uniform to selected

pupils.

Improve Attendance’ states that: For the most
vulnerable pupils, regular attendance is also an
important protective factor and the best
opportunity for needs to be identified and support
provided.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

https://www.gov.uk/government/publications/worki

ng-together-to-improve-school-attendance

Full-time pastoral Social and emotional learning approaches have 1

care worker to meet | a positive impact, on average, of 4 months’

the pastoral needs additional progress in academic outcomes over

of children. the course of an academic year.
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/social-
and-emotional-learning

School navigator The DfE guidance has been informed by 1

supporting engagement with schools that have significantly

vulnerable families | reduced levels of absence and persistent

one day a week. absence.
https://www.gov.uk/government/publications/scho
ol-attendance/framework-for-securing-full-
attendance-actions-for-schools-and-local-
authorities

Implementation of Social and emotional learning approaches have 1-5

Trauma Informed
School
recommendations
to support the
mental health and
well-being of all
learners.

a positive impact, on average, of 4 months’
additional progress in academic outcomes over
the course of an academic year.

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/social-
and-emotional-learning

Total budgeted cost: £ 140,500



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

1. PP children with SEND needs are accurately identified and supported. Achieved
100% of outreach, SALT and EP targets were achieved.

PP pupils made the following progress.

Total progress Year 1 —6

Reading Writing Maths
Expected More Exp More Exp More
Progress than

92% 8% 92% 0% 88% 6%

Boxall profile assessments were used with selected pupils. For 64% there were
improvements in both their diagnostic and developmental scores.

For the other 26%, for 10% special school places were secured and for the
other 16%, EHC plan applications where made and assessments accepted.

2. The attainment gap between PP and non-PP children reduces in Reading,
Writing and Maths. Partially achieved

In Years 1 — 6, the combined attainment gap between PP and all pupils reduced
by the following percentages between the end of 2021 and 2022:

Reading — 33%  Writing — 32% Maths — 33%

In reception, the attainment gap between PP and non PP was 21%. This was
due to 50% of the PP children also being on the SEND register and 10% having
high needs.

In year 2 the attainment gap between PP and all pupils was:
Reading - +5% Writing — 2% Maths - +5%

Between the end of 2021 and 2022 data the attainment gap closed by the
following in year 2:
Reading - 17% Writing — 13% Maths - 2%

10



In year 6 the attainment gap between PP and all pupils was:
Reading - 25% Writing — 24% Maths - 24%

Between the end of 2021 and 2022 data the attainment gap closed by the
following in year 6:

Reading - 12% - Increase Writing — 11% - Increase Maths - 6%
KS2 reading and writing will therefore be a focus in the 2022 — 2023 strategy.

. KS2 PP children who did not pass the phonics screening test make accelerated
progress in Reading. Achieved

92% of the PP children who did not pass the phonics screening test in Year 1,
made accelerated progress in relation to their reading age.

67% made accelerated progress or more by the summer term from their end of
KS1 results. 75% of the children who did not, are identified on the SEND
register with learning needs.

. The PP children in Reception make accelerated progress in relation to their
starting points. Partially achieved

78% of the PP reception children made accelerated progress from this starting
points.

The 22% who did not have high SEND needs and are waiting for special school
places.

. Improved use of vocabulary and grammar among disadvantaged pupils.
Achieved

Assessments, observations and books showed an improvement in the use of
vocabulary and grammar for all children — including those with SEND.

However, The Write Stuff, scheme did not offer pupils enough opportunities to
write independently at length and a new scheme has therefore been selected for
September 2022 — Literacy Tree.

. To achieve and sustain improved attendance for all pupils, particularly our
disadvantaged pupils. _

Although there were attendance improvements for some pupils. The overall PP
attendance dropped by less than 1% in comparison with 2020 — 21. And was
4.48% below the 96% target. One pupil with persistent absence affected these
results. The 2022 — 23 strategy will therefore have a focus on persistent
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absence.

. Parents feel well supported with understanding their child’s learning and where
they can support. Achieved

There was improved attendance of PP pupils’ parents at parents’ evenings and
professional meetings.

For the PP children referred to outreach services, parents engaged and
attended over 80% of the meetings held and all parents attended at least one of
more meetings for their child.

The contribution, signing and returning of SEND support plans for all pupils and
PP pupils on the SEND register significantly increased due to new processes
being implemented.

100% of parents/carers of PP pupils with EHC plans attended annual review
meetings.

Parents of some PP children regularly attended coffee mornings.

Several parents of PP children attended parenting courses and others engaged
in 1 to 1 support from the school’s navigator.
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